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1. Proposal: 

[bookmark: _GoBack]As proposed in an emerging strategic plan for international education at Guilford College, Action step 3.3.2, we are proposing the revision of the general education requirement for foreign language to include 101/102, 111/112, or the equivalent of 8 credits pre-approved by the Department of Foreign Languages taken in a semester abroad intensive language program. 

2. Foreign Language Requirement Proposal and the Strategic and Long Range Plan of the Guilford College

The Strategic Plan for Guilford College 2011-2016 calls for an “intentional spotlight on the increasingly competitive global marketplace students confront after graduation.”  According to the SLRP, “our ends are graduates who think critically, know globally, communicate effectively, create insightfully, engage responsibly, and choose diversity.”

In order to achieve these goals we must create in the college a climate that fosters global awareness and tolerance, and we must demonstrate our commitment to this goal by making sure that our graduates experience understanding another culture from its own language and perspectives.  

The one-semester foreign language requirement that we have now falls short of achieving these goals on all counts.  The proposed foreign language requirement (completion of one year) strengthens this basic general requirement by producing outcomes of heightened communication skills and cultural awareness.  With this increased proficiency in a foreign language students will be better equipped to take full advantage of the international dimension of their SLRP II education. Students may select various paths in their studies, either through study abroad options or internship experiences that will enhance their campus learning experiences into truly transformative and excellent ones.  With increased knowledge of foreign cultures and languages, students will learn to view global issues from different perspectives, will become more adaptable, and will acquire creative problem solving skills that will help them promote positive change in the world. In addition, students will be more competitive with graduates from peer and aspirant institutions. As shown in the table below, Guilford College is at the bottom in foreign language requirement for the general curriculum in both lists.  There is only one aspirant institution that requires one-semester of a foreign language, and, while three peer schools require one semester, two of those three actually require many students to complete it at the level higher than 101 (See Notes ** below).  Furthermore, half of aspirant institutions, as well as 5 of 14 peer institutions, require three or more semesters of foreign language.  





	
	1 sem.
	2 sems,

	3 sems.

	4 sems.


	Aspirants
 (12 in total)
	1 
	5
	4*
	2

	Peers
(14 in total)
	3**
	6
	2***
	3****



Notes:
* At Milliken University, B.A. requires 3 semesters, but no language requirement for B.S. 

** Skidmore College requires that students take one semester at the level of their placement, and at King’s College many majors and programs require at least two semesters. 

*** At Albright College one must demonstrate the intermediate-level language competency, by completing a) 101, 102, and 201, b) 201 and 202, or c) 301. 

**** At St. Olaf College, four semesters are required if students choose French, German, or Spanish, and three semesters with Chinese, Greek, Latin, Japanese, Norwegian, or Russian.


Learning a foreign language challenges structures of the mind since it necessitates intellectual flexibility and openness.  It is an essential preparation for many graduate study programs. If the goal of the SLRP is to prepare students “to be civically engaged, and to meet the challenges of a diverse global community”, we need a foreign language requirement that supports these goals.

If we are really serious about graduating students who know globally and communicate effectively, and we want them to be competitive in the global market, we need to make this change and match our actions with our mission. 

3. Scheduling Flexibility
The following section explains the tentative sequence of courses offered in each language. Please note that these numbers represent only our best guess at this point.

Schedules

Fall					Spring					Summer

[footnoteRef:1]*Chinese 101			       *Chinese 102 [1:  Not currently offered] 


2 sections French 101		1 section of French 101      			French 111 (once a year)
1 section of French 102		2 sections of French 102 				French 112 (once a year)
(both only if there is enough interest)
1 section German 101		1 section German 102	
1 section Japanese 101		1 section Japanese 102
4 sections of Spanish 101		4 sections of Spanish 101				Spanish 101
2 sections of Spanish 102		4 sections of Spanish 102				Spanish 102
3 sections of Spanish 111		2 sections of Spanish 111				3 sections of Spanish 111
1 section of Spanish 112		2 sections of Spanish 112				2 sections of Spanish 112

 (
In French
 we would be adding a total of two
 section
s
 for day courses in the spring
 and the fall (
Fren
 102) and possibly one
 for evening courses in the summer
 (
Fren
 112)
.
In Spanish during the fall we would be adding a total of 3 sections (Span 102); in the spring we would add a total of 4 sections (three of Span 102 and two of Span 112), and in the summer we would add a total of 3 sections combining day and evening courses (one of Span 102 and two of Span 112).
)
4. Additional Resources Needed
The following section offers an estimate of the additional resources needed. 

· French: .66 (two sections of 102 for the day, with one in the fall and one in the spring. Possible addition of 112 in the summer). Spanish:  1.33 and three summer courses combining day and evening. Chinese: .66.  In lieu of additional resources, and as needed by the college, faculty in Spanish and French could offer fewer courses to the gen ed program, thereby teaching exclusively in their home fields. 

We are basing our prediction of additional faculty needed on the schedule of courses during fall 2011 and spring 2012 when all full-time department members were last on campus.



	
	F11
	SP12

	French 101
	32
	25

	French 102
	N/A
	12

	GER 101 
	29 and 3 in Munich
	N/A

	GER 102
	N/A
	19

	SPAN 101
	91 
	95 

	SPAN 111
	58
	72

	SPAN 102
	18 
	28 

	SPAN 112
	3
	4



5. Outside References for the Foreign Language Requirement.  

 (
“ Students in North Carolina are no longer preparing for future jobs in North Carolina. They are preparing to work and compete in a global workplace. The impact of cultural sensitivities and the capability to collaborate in a diverse international setting (even if still working from North Carolina) cannot be understated. Our State Board of Education in North Carolina is rightfully focusing on these skill areas, as they will become even bigger factors and differentiators in determining the future success of our students.” 
– Joseph 
Lingle
, Head, Global Program Integration, Novartis Vaccines and Diagnostics
)On January 8, 2013 the North Carolina State Board of Education published “Preparing Students for the World: Final Report of the State Board of Education’s Task Force on Global Education” where they state that North Carolina must make global education a priority in its school system and that “To prepare our students for the world, we need to prepare their teachers.” To achieve this goal the task force recommends five commitments from the state of North Carolina.  The second one, particularly pertinent to this report, is worth quoting fully: 



Commitment 2: Leading-edge Language Instruction 
2.1 Institute a plan for statewide access to dual language/immersion opportunities beginning in elementary school and continuing through high school. 
2.2 Partner with institutions of higher education (IHEs) to establish plans to increase the supply of competent K-12 World Language teachers. 
2.3 Refocus traditional high school credit World Language courses to include a greater emphasis on the study of global and international affairs and the economies, societies and cultures of other nations and on survival language skills.

You can read the entire report on the WEB by “googling” Preparing students world final report nc .

There are several articles appearing in reputable journals in our field that you might want to consult.  We are including them in this packet and encourage you to review them.  You will also find copies of relevant information from the Web sites of various professional organizations of foreign languages such as the Modern Language Association, the American Council on the Teaching of Foreign Languages, and the Center for Applied Linguistics, among others. Some of the articles discuss benefits of learning a foreign language (mental dexterity, increased ability in math, etc.), levels of proficiency and what they mean as established by different professional organizations, faculty perceptions about the foreign language requirement, and some data on foreign language departments.

· Committee to Review the Title VI and Fulbright-Hays International Education Programs, National Research Council. (2007). International Education and Foreign Languages (Keys to securing America’s Future).

In the report, the committee states that 

a pervasive lack of knowledge of foreign cultures and foreign languages threatens the security of the United States and its ability to compete in the GLOBAL marketplace, and produce an informed citizenry… it would be shortsighted to limit national attention to the needs of government alone. Language skills and cultural expertise are also urgently needed to address economic challenges and the strength of American businesses in an increasingly global marketplace. Professions such as law, healthcare, social work and education call out for an international dimension that reflects the changed world environment, and increasingly diverse U.S. population…Higher education needs the capacity serve as a resource on the politics, economics, religions, and cultures of countries across the globe, countries whose positions on the world stage change over time, often in unpredictable ways. (p. 1)

· Grosse, Christine Uber (2007) "Web-Based Communication of Global Companies: Do Languages and Culture Matter?," Global Business Languages: Vol. 12, Article 7. Available at: http://docs.lib.purdue.edu/gbl/vol12/iss1/7. According to this article, 

The research findings presented here provide a strong argument for GLOBAL
business to incorporate languages other than English and cultural adaptation
in their Internet-based communication. The study investigated trends
in language use and cultural adaptation in Web-based communication. The
results show that English plays an important role, but not the dominant role,
in Internet business communication. It provides evidence that languages
other than English, and non-American cultures, have a major presence in
Web-based global commerce. One can conclude that American and other
global companies need to increase the use of languages other than English
and cultural adaptation of Web-based communication in order to be more
competitive in the GLOBAL MARKET. (p. 82)


· One study done about successful foreign language programs in colleges and universities states that “overall, 76.3% of responding four-year institutions reported a language requirement for graduation.  An entrance language requirement was reported by 32.4% of all those institutions (…).” Successful College and University Foreign Language Programs, 1995–99: Part 2 Program Features Associated with Rising Enrollments in Advanced Courses and with Increasing Numbers of Majors. David Goldberg, Natalia Lusin, and Elizabeth B.Welles, ADFL Bulletin 35.2-3 (Winter-Spring 2004).


· From Magnan et al.: The Standards for Foreign Language Learning in the 21st Century (National Standards, 1996, 1999, 2006) represent a major effort for setting goals for language instruction across the United States and across instructional levels. They provide descriptions of what “language students should know and be able to do through 11 content standards in five goal areas, the five C’s—Communication, Cultures, Connections, Comparisons, and Communities—which, as Byrnes (2008) pointed out, “pertain to diverse facets of language use” (p. 106). The framework of interrelated goals has helped states institute standards for learning, helped teachers set learning goals, and helped students achieve them. It has had a major impact on language teaching and student learning in the United States, as shown by the recent ACTFL survey of the profession. This survey revealed that 80% of teachers follow a local or department curriculum based on the National Standards, on state standards (which 78% of teachers reported are based on the National Standards), or both (ACTFL 2011b, p. 3). The survey also included a database of 591 scholarly publications about the Standards and their instructional applications, showing their considerable diffusion in the field (ACTFL,2011a, pp. 3–4).The Standards have a strongly experiential base.

The SLRP II cites the goals set by the Association of American Colleges and Universities  (AACU) about how to prepare our students for the challenges of the 21st century. According to the AACU, “students should prepare for 21st century challenges by gaining expertise in applying differing perspectives and approaches offered by both new and traditional disciplines”. One of the areas being a broad knowledge of human cultures and the physical and natural world. The AACU appeals to a more interdisciplinary curriculum in which all disciplines engage in big questions, including diverse, civic, and global learning. The SLRP II also calls for  “Personal and social responsibility which is achieved through civic knowledge and engagement (local and global), intercultural knowledge and competence… Best practices include common intellectual experiences; diverse, civic, and global learning” (p.13). The SLRP II mentions the importance of preparing global citizens almost in every paragraph. For instance, on page nineteen, the document states goal 1.1.2, to demonstrate the ability to know globally. Citing NAFSA, Guilford College acknowledges the necessity for effective leadership, competitiveness, and security. According to the SLRP II, Guilford College strives to prepare students to be citizens of the world by offering cross-cultural coursework and study abroad to ensure that Guilford students are aware of the interrelatedness of peoples in a culturally, ethically, and socially diverse world. It seems obvious that the current foreign language requirement contradicts the college plan. 
6. Foreign Languages and the Guilford College Mission Statement

	Guilford’s purpose is to provide a transformative, practical and excellent liberal arts education that produces critical thinkers in an inclusive, diverse environment, guided by Quaker testimonies of community, equality, integrity, peace and simplicity and emphasizing the creative problem-solving skills, experiences, enthusiasm and international perspectives necessary to promote positive change in the world.

Separating the college’s mission statement in sections, a solid foreign language requirement relates directly to the Guilford College mission in the following ways:

Practical: In today’s world of global economy, instant international communication, migration of workers at all levels, and fast travel, knowing how to communicate in at least one foreign language is not just practical, but a necessity for our students to be competitive in the work force, regardless its particular form: business, service, professional, agricultural, etc. For instance, Grosse (2007) found that language plays a major role in Web site communication, and English is often a second language on the Web. In Grosse’s study, many companies have some degree of cultural adaptation of their international web sites. Thus, it is a crucial necessity for our students to be proficient in other cultures and languages. On the other hand, the study of a foreign language helps students understand the grammar, and syntax of the English language, thus improving their writing skills. 

Excellent liberal arts education:  Foreign language remains an essential part of an excellent liberal arts education for its capacity to broaden the mind of students to understand how different peoples live, think, and view issues of common interest.  Learning to communicate in a foreign language and about various cultures promotes understanding, tolerance and contributes to a reduction in traditional US isolationism due to ignorance of global awareness.


Diverse environment:  Guilford College students will understand better the importance of diversity and a diverse environment, as well as tolerance, through the studies of languages and cultures.  It makes students aware of the cultural differences within, and outside the U.S. and it helps them make the connection between language and culture. 

Community:  Community involves communication and eagerness to learn about similarities and differences, values, and tolerance, all of which are taught and promoted in the foreign language classroom.  For example, while teaching Spanish for the Workplace, several students have commented on how important that class has been in allowing students to understand the difficulties confronting an immigrant in his/her ability to adjust.  Students have said that they have reached a much higher level of understanding and tolerance, as well as eagerness to be able to communicate better in a foreign language as a result of the class. For instance, Chin-Sook (2000), argues that the study of foreign languages and the implementation of service-learning in our foreign language courses can prepare our students to cope with diverse situations, creating a global person who has the desire and capacity to take interest in the well-being of their communities.

Equality:   The peoples of our world experience many different languages and cultures. In order for our students to understand equality they must first realize that inequality exists. Exposing them to cultural differences and training them to communicate in another language will help shed light on other perspectives and in return help them understand the privilege inherent in living in the US. 

Peace:  Basic understanding of other peoples entails learning their language so that we can then understand their cultures and way of thinking.  Only then can we reach out to promote peace.

Simplicity:  Through the study of language and culture and through travel students will learn about different and often simpler ways of living and to value that simplicity.

Creative Problem Solving Skills:  Learning a foreign language requires finding alternative ways of expressing your thoughts, understanding and solving uncomfortable cultural situations, and understanding others’ perspectives. 

International Perspectives to promote change in the world:  This is what a foreign language class is all about.  While learning a new language students are learning how different cultures think, what they believe and why.  In a foreign language class students learn to be less egocentric and appreciate and respect the way people of other cultures live and view the world.  They hopefully appreciate how much we need to understand and learn from other cultures while joining them in promoting change in the world. In the book When cultures collide: Managing successfully across cultures, Lewis (2010) argues that language shapes our way of thinking in terms of such concepts as basic and profound as ethics, truth, common sense, and fair play. He argues that knowing a language is the basic key to knowing a foreign culture. Lewis discusses the need for genuine multicultural understanding and empathy, gearing towards acceptance of differences in a positive manner. 

7. Foreign Languages and the Seven Core Values

Core Values:  The seven core values are: community, diversity, equality, excellence, integrity, justice, stewardship.  Greater knowledge and understanding of other cultures that will be achieved by the proposed foreign language requirement will promote and allow for a better understanding of the world community, respect for the traditions, perspectives and different opinions of people in (and from) other countries.  From that respect and understanding stems a goal to include all in the world community in the standards of equality, integrity and justice that we seek for ourselves.  Furthermore, input from different cultures provides exposure to new ideas and innovation that prevents the cultural stagnation of an isolationist society.

8. Foreign Languages and Principled Problem Solving and Guilford Connects

A stronger basic knowledge of a foreign language will be useful in many of the proposed projects related to “Principled Problem Solving” and Guilford Connects since they will impact the immigrant population of Greensboro.  Students majoring not just in foreign languages, but in other fields such as art, the natural and social sciences, humanities and Education Studies often travel abroad to gain a different perspective in their field and to understand issues in different parts of the world.  For example, among the requirements for an Education Studies major is a semester-long multicultural experience through an internship, preferably abroad. These students will have a more meaningful and rewarding learning experience if they arrive with a higher level of language studied and ability to communicate in the local language.  Students traveling to Central and South America for projects in environmental studies and those participating in programs in Africa, Asia and South and Central America related to the social sciences will do better if they can understand more of the spoken language upon arrival.  In the areas of international politics and business, with the increased knowledge of a foreign language students can be exposed to international media and will therefore be better able to understand the complexities of international issues.  As examples, Guilford students have done projects in Chile interviewing women tortured under the Pinochet period, have studied economics in Argentina, one studied music in Buenos Aires for a semester, while others have studied art in Barcelona.   In Greensboro, students use their Spanish when they work in the ESL program at Glenwood Library and in internships at various Latino immigrant communities through Latino Impact and other organizations. We have French students who volunteer at Glenwood Library and the Newcomers' School. Others volunteer with North Carolina African and World Services Coalition (NCAWSC) to help refugees from Francophone Africa navigate life in Guilford County.  We have had a few students originally from Francophone Africa whose integration into our classrooms was aided by other Guilford students who could speak with them in French. We had  a French and JPS double major, who just returned from Senegal and who is now doing a comparative study of prison systems in the US and Senegal.


Conclusion

	Based on the new direction of the college toward a more global and international education, it seems clear that the current foreign language requirement is not sufficient. If we want our students to grasp and understand another culture we need at least two semesters. In order to be competitive with other colleges and be consistent with our efforts and new mission, we need to increase the standard for foreign language at Guilford College. 
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Appendix A

Following is information concerning foreign language requirement for the evening programs of local colleges and universities:	

Elon University has a requirement of completing the 122 level (2 courses).  We did not find a special program for adults.

Greensboro College requires FL through the elementary level (8 hours).  If students place into 102 and earn a C- or better, they earn credit for 101 and are eligible to continue with the next level.

For the Executive Bachelor's in Business Administrations the requirement is 4 credits: Foreign Language and Culture, which seems to be a particular course but it doesn't say which language(s) or culture(s).  Its focus is FL for business purposes.

High Point University requires 6 hours if beginning lower than 202 and 3 hours if starting above 202.  We did not find anything special about the adult programs, simply that Chinese and Spanish were offered at night, 3 days/wk for 1 hour and 40 minutes for 8 weeks.

NCA&T--for the evening programs, we only found information for the Liberal Studies program which requires 2 semesters of FL. The best we can tell, the College of Arts and Sciences requires 2 FL courses as does the school of Engineering.  We did not find any requirements for the other schools. 

Salem College requires 3 semesters for the BA, BS and BM -- proficiency at the intermediate level.  Ways to place out include the College Entrance Examination Board and Modern Language Association Level M Tests. 

UNCG requires 3 semesters through the intermediate-level proficiency for the College of Arts and Sciences, and 3 semesters for the School of Business.  Also for the school of Business it is possible to fulfill the requirement with one course at any level abroad.

Again, we did not find anything special for evening/adult courses except that they offer a Modified Spanish for at-risk students.

If a student has had more than 2 years, (s)he can NOT receive credit for 101.

For the BS in Business Administration, the evening major, the requirement is 2 courses in Language/Communication--2 in FL or 2 in computer programming or a few other specific English, Communication and Philosophy courses.

WSSU has no FL requirement (traditional or otherwise).

